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Welcome Everyone!

Let's get into a Literacy Mindset!

How many words can you find with these letters?

C Y R L A D
Example: card

Add your examples to the chat!



Introductions and Agenda
● Welcome from Administration

● Introductions

● Why we do this work

● The Neurolinguistic Approach

● Structured Literacy

● Supporting students at home
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Calgary Board of Education Three Year Education Plan: 
Learning excellence – 1 of the 4 goals 
literacy is a key outcome of this goal

Alberta Education (2017) defines literacy as “the ability, 
confidence, and willingness to engage with language to 
acquire, construct, and communicate meaning in all 
aspects of daily living” (p. 1)​

School Development Goal – Students' ability to speak and 
read in French will improve.
Strategies: Professional learning, collaboration, rubric 
creation, Neurolinguistic Approach
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Calgary Board of Education Three Year Education 
Plan: Literacy Strategy

Students need the confidence and habits of mind 
to acquire, create, connect, and 
communicate information in a variety of contexts, 
going beyond the basic skills of reading and 
writing (Alberta Regional Consortia, 2017).



• Two cats are having a swimming race.

• One is called "One two three", the other "Un deux trois" 
Which one won?

• "One two three" because "Un deux trois" cat sank
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Building Strong bilingual identities
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• French Immersion students are not the sum of two complete monolinguals, 
they have a unique bilingual identity (Grosjean, 2008)

• linguistic confidence will enable students to identify with the French community 
(Rubenfeld, 2006)

• comparing French Immersion students to native speakers limits bilingual 
identity formation (Roy, 2010)



CREATE AN ENVIRONMENT WHERE FRENCH IS
EVERYWHERE,

ALL THE TIME
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The Neurolinguistic 
Approach (NLA)



What is it?

✘ A ‘paradigm’ (new approach to teaching and 
learning) by Claude Germain and Joan Netten, 
for creating the necessary conditions in the 
classroom to teach and learn spontaneous 
communication in the second language.
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The Research

✘ Students in second-language programs do not develop the 
implicit competence, “the ability to use a second language 
spontaneously”

✘ and the explicit knowledge, “a conscious awareness of how 
the language works, grammar rules, and vocabulary” that 
results in the ability to communicate with fluency and 
accuracy.

Netten & Germain, 2012
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NLA- The principles
1. Acquisition of internal grammar (i.e., an implicit competence, such as that which 

children acquire in their dominant language).

2. Teaching according to a literacy-based perspective (where literacy is 
understood as the ability to use a language to communicate, whether it be 
through words, symbols, illustrations, or other types of representation).

3. Teaching according to a project-based approach (to favour the learner’s 
cognitive involvement).

4. Authenticity (process based on student experiences).

5. Interactive teaching strategies (to motivate students by providing authentic 
scenarios for communicating; one learns by doing, and one becomes a 
speaker by using a language).

Source: https://www.caslt.org/en/in-the-classroom/nla/

https://www.caslt.org/en/in-the-classroom/nla/


“In order to speak a second language, it is 
necessary to develop pathways in the brain, 

called neuronal connections, which 
quickly link together all the aspects 

necessary to carry on a conversation.”

Source: https://intensivefrench.ca/approche/



Neurolinguistic Approach - A brief overview



The oral language stage

6. P fait toujours produire des phrases 
complètes (pour l’aisance)

7. P corrige toujours les erreurs et fait 
utiliser la phrase corrigée (pour la 
précision)

8. À l’occasion, P questionne un élève 
sans qu’il s’y attende (pour stimuler 
l’écoute, pour avoir une conversation 
plus naturelle et pour faire réutiliser la 

langue).



EXTENDING ORAL LANGUAGE TO READING and Writing
READING:

✘ 1. Contextualization

✘ 2. Predictions

✘ 3. First reading: teacher reads story or passage without interruption, ask 
questions to verify comprehension, re-read story sentence by sentence –
students repeat chorally, re-visit the predictions

✘ 4. Second reading: ask questions to review text, students read aloud in small 
groups, teacher shows one sound and how it’s spelled, students find other 
examples in the text

✘ 5. Third reading: ask questions to review text, students read story aloud 
individually, teacher highlights one language structure, discuss, students find 
other examples in text 19



Message of the Day – Message du jour
✘ Re-use vocabulary presented orally

✘ Complete sentences

✘ Authentic, personal model of language use

✘ Use the message to indicate sound-letter 
correspondences

✘ Use the message to highlight grammar points (for 
example, how plurals work . . . patterns that will arise 
when students start to write)
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Message du jour in Grade 2
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Message du jour in Grade 6
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Structured Literacy



What Is the Science of Reading?
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- comprehensive body of research

- deeper understanding of how we learn to read, what skills are 
involved, how they work together, and which parts of the brain are 
responsible for reading development

- evidence-based best practice approach for teaching foundational 
literacy skills called Structured Literacy.

Reference: What is the Science of Reading? (2021, January 14). IMSE Journal. https://journal.imse.com/what-is-the-science-of-reading/



What do skilled readers need to have?
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Scarborough, H. S. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and practice. In S. 
Neuman & D. Dickinson (Eds.), Handbook for research in early literacy (pp. 97–110). New York, NY: Guilford Press.



The simple view of reading
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Hoover, W.A., Gough, P.B. (1990). The simple view of reading. Read and Writing, 2, 127–160.

XLanguage 
Comprehension

Word 
Recognition = Reading 

Comprehension



Key Terms
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Reference: https://www.hangingaroundinprimary.com/2017/07/what-is-the-difference-between-phonological-and-phonemic-awareness.html



Phonemic awareness in the classroom
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Compétence Enlever le premier phonème

Instructions Prof: Dites (b)eau
Élèves: beau
Prof: Dites (b)eau mais ne dites pas /b/
Élèves: eau

Pratique 1 Pratique 2 Pratique 3 Pratique 4

(c)as
(m)ille
(l)une
(n)euf
(d)ans
(m)ot
(l)à
(f)uite
(ch)aud
(p)oux

as
il

une
oeuf

en
au

a
huit
au
ou

(g)outte
(j)us
(b)eau
(r)oi 
(n)ous
(c)orps
(qu)el
(j)’ai
(p)ie
(d)u

août
eu

eau
oie
ou
or

elle
et
y

eu

(b)oeuf
(l)ent
(ch)at
(d)it
(p)ois
(s)a
(g)out
(m)anche
(r)end
(c)elle

oeuf
en
a
y

oie
à

ou
hanche

en
elle

(v)ille
(j)oie
(m)ange
(l)es
(r)at
(b)elle
(j)eu
(c)ourse
(g)èle
(t)ache

il
oie

ange
et
a

elle
eux

ours
elle

hache

Reference: https://www.phonemique.ca/
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Phonics
What is “phonics” then? How do all of these things connect to help 
my child learn how to read?

When students are connecting phonemes (sounds) to graphemes 
(letter sequences that signify sounds), they are learning phonics! 
They are learning to wire their brain for reading (decoding) and 
writing (encoding).
Here's an example with a French phoneme:
The phoneme /e/ can have many graphemes such as é, ai, er, ez
and ef. (there are more!)



What we know
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• Teaching whole word memorization is limited, and learning 
phonics empowers students with an exponential effect.
○ If a child memorizes ten words, then the child can read ten 

words. But, if the child can learn the sounds of ten letters, the 
child can read…
■ 350 three-sound words
■ 4,320 four-sound words
■ 21,650 five-sound words

Reference: What is the Science of Reading? (2021, January 14). IMSE Journal. https://journal.imse.com/what-is-the-science-of-reading/
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● The SoR also found that, to become skilled readers, children must 
develop:

- Phonemic awareness
- Phonics skills
- The ability to read words in text in an accurate and fluent 

manner (fluency)
- The ability to apply comprehension strategies consciously and 

deliberately as they read (reading comprehension)
● They also found that many difficulties learning to read were 

caused by inadequate phonemic awareness and that systematic 
and explicit instruction in phonemic awareness directly caused 
improvements in children's reading and spelling skills.

Reference: What is the Science of Reading? (2021, January 14). IMSE Journal. https://journal.imse.com/what-is-the-science-of-reading/
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The Ladder of Reading and Writing

Permission granted by Nancy Young to use her graphic.



Supporting students at 
home



“Children are made readers on the 
laps of their parents.”

― Emilie Buchwald



Ideas to support students with literacy at home
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Ideas to support students with literacy at home
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1. Talk, Talk, Talk!
•Students need a strong language comprehension background to read 
and understand.
•Use new and interesting words in natural conversations. Introducing a 
new word in context helps children learn what it means.
•Use synonyms for typical words, like saying “That scaly snake is 
enormous!” instead of “That is big!”
•Talk with your child and encourage them to talk. Keep the 
conversation going by asking questions, making comments, and 
inviting your child to think and share their ideas. 



Ideas to support students with Reading at home
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1. Books, Books, Books!​
• Have books that are of interest to you child accessible. Physical books, graphic 

novels, magazines, eBooks, audiobooks
• Bilingual books​​: the child can read the French side and the parent can read the English 

side or the other home language​​​
• Pick a book your child is interested in, take out two copies from the library, 

alternate reading one chapter in French and the other in your home language



Ideas to support students with Reading at home

38

2. Read and think aloud every day!
• Read to your child, read with your child and listen to your child read
• Can be in French or in the language you are the most comfortable in
• Talking about what is read makes thinking about what we are reading a habit!
• Explain new vocabulary
Written language, including the language found in children’s books, is far more sophisticated and complex than is 
spoken language, even that of college educated adults” (Cunningham & Zibulsky, 2013; Allington, 2012; Hayes, 1988).
• Ways to talk about books
• I wonder why...
• If the character...
• I wonder what will happen next...
• What if they...
• Why did they...
• I like this author because...
• This story is similar to/different than____.
• My favorite part was ___ because…
• This character/story/setting reminds me of _____
• because
• Discuss how English and French are similar and/or how they are different



Ideas to support students with Decoding
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1. Play word games to understand that words are made 
up of sounds and that letters represent sounds

• Listen to and make rhymes
• Clap syllables
• Segment words
• Make up alliterations

2. When your child is stuck on a word, be a reading 
coach

• Resist the temptation to jump in and pronounce it for 
them

• Encourage them to use strategies to sound out the word
• Encourage your child to touch and say each sound in the 

word
• Blend the word
• Longer word? Look at each syllable, base words, prefixes 

and suffixes
• Check to see if it makes sense



Ideas to support students with Encoding
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1. Play word games to understand that words are made 
up of sounds and that letters represent sounds

• Listen to and make rhymes
• Clap syllables
• Segment words
• Make up alliterations

2. When your child is stuck on a word, be a reading 
coach

• Resist the temptation to jump in and pronounce it for 
them

• Encourage them to use strategies to sound out the word
• Encourage your child to touch and say each sound in the 

word
• Blend the word.
• Longer word? Look at each syllable, base words, prefixes 

and suffixes
• Check to see if it makes sense



Ideas to support students with Encoding (Spelling)
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1. Play word games
•Stickman
•Word ladders
•Bananagrams
•Scrabble Jr.
•Boggle

2. Looks at patterns in words
•Point out that some words are similar. Talk about
how hop is similar to top, cop, and mop.

3. When your child is stuck on a word, be a spelling coach
•Resist the temptation to jump in and spell it for them
•Say a word and have your children repeat the word. Then have them write 
the letters that match the sounds in the word

4. If you do practice spelling at home make it fun by writing words with different 
materials



Ideas to support students with Encoding (Spelling)
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1. Start with books!
•Builds the understanding of a story structure
•Develop your child’s vocabulary (quantity and quality)
•Expose your child to different sentence structures
•Triggers imagination and creativity

2. Start with pictures!
• Draw a picture
• Label the picture
• Write or tell a story about the picture

3. Model writing! How do we use writing everyday?
• Shopping lists
• Postcards
• Invitations



Thank you!
Open this QR code to 
access a document 
with ideas on how to 
support your child with 
reading and writing at 
home.
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