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WELCOME EVERYONE!

Let's get into a Literacy Mindset!
How many words can you find with these letters?

Er R EADR
Example: card

Add your examples to the chat!



INTRODUCTIONS AND AGENDA

Welcome from Administration
Introductions

Why we do this work

The Neurolinguistic Approach
Structured Literacy

Supporting students at home
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LALGARY DUARD Ur tOUCATLUN TR
EARNING EXCELLENCE — 1 OF THE

te TEAR EDUCATIUN TLAN:

t GOALS

LTERACY 1S A KEY OUTCOME OF THIS GOAL

Alberta Education (2017) defines literacy as “the ability,
confidence, and willingness to engage with language to
acquire, construct, and communicate meaning in all

aspects of daily living” (p. 1)

School Development Goal - Students' ability to speak and

read in French will improve.

Strategies: Professional learning, collaboration, rubric
creation, Neurolinguistic Approach



CALGARY BOARD OF EDUCATION THREE YEAR EDUCATION
PLAN: LITERACY STRATEGY

Students need the confidence and habits of mind
to acquire, create, connect, and

communicate information in a variety of contexts,
going beyond the basic skills of reading and
writing (Alberta Regional Consortia, 2017).




Two cats are having a swimming race.

One is called "One two three”, the other "Un deux trois”
Which one won?

"One two three"” because "Un deux trois” cat sank



Vision and Shared Beliefs

Our Vision: Each CBE student will develop the necessary
literacy skills to thrive in life, work and continued learning.

Our Beliefs:

°. _ . .'. Each learner is
.‘ e Literacyisa .3 x capable of success
o e lifelong & = and requires rich
%o o® ® process. " 4 "1 4 literacy learning

across contexts.
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L'Optimisme.com
@etsionsouriait

Une petite pensee pour les anglophones
qui apprennent le frangais....




BUILDING STRONG BILINGUAL IDENTITIES

French Immersion students are not the sum of two complete monolinguals,
they have a unique bilingualidentity (Grosjean, 2008)

linguistic confidence will enable students to identify with the French community
(Rubenfeld, 2006)

comparing French Immersion students to native speakers limits bilingual
identity formation (Roy, 2010)



CREATE AN ENVIKONMENT WHERE FRENCH 13

EVERYWHERE,
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THE NEUROLINGUISTIC
APPROACH (NLA)



WHAT 16 111

x A ‘paradigm’ (new approach to teaching and
learning) by Claude Germain and Joan Netten,
for creating the necessary conditions in the
classroom to teach and learn spontaneous
communication in the second language.
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A Neurolinguistic

x .
i Theory of Bilingualism
:
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Michel Paradis

McGill University and Institute of Cognitive Sciences

Université du Québec a Montréal (UQAM)

© C. Germain & J. Netten 2013



THE RESEARCH

X Studentsin second-language programs do not develop the
implicit competence, “the ability to use a second language
spontaneously”

X and the explicit knowledge, “a conscious awareness of how
the language works, grammar rules, and vocabulary "that
results in the ability to communicate with fluency and
accuracy.

Netten & Germain, 20712
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NLA- THE PRINCIPLES

Acquisition of internal grammar (i.e., an implicit competence, such as that which
children acquire in their dominant language).

Teaching according to a literacy-based perspective (where literacy is
understood as the ability to use a language to communicate, whether it be
through words, symbols, illustrations, or other types of representation).

Teaching according to a project-based approach (to favour the learner’s
cognitive involvement).

Authenticity (process based on student experiences).

Interactive teaching strategies (to motivate students by providing authentic
scenarios for communicating; one learns by doing, and one becomes a
speaker by using alanguage).

Source: https://www.caslt.org/en/in-the-classroom/nla/



https://www.caslt.org/en/in-the-classroom/nla/

"IN ORDER T0 SPEAK A SECOND LANGUAGE, IT I
NECESSARY TO DEVELOP PATHWAYS IN THE BRAIN,
(ALLED NEURONAL CONNECTIONS, WHICH
QUICKLY LINKCTOGETHER ALL THE ASPECTS
NECESSARY TO CARRY ON A CONVERSATION .

Source: https://intensivefrench.ca/approche/



EUROLINGUISTIC APPROACH - A BRIEF OVERVIEW

Pré-lecture BOHCIEI‘
Lecture la bOUCle et discussion

Post-lecture

Lecture,partage

Preé-ecriture
Ecriture

Post-écriture

On commence
par les 5+3
étape al'oral

On termine avec la
lecture, le partage,

Ensuite, on
travaille le

. et la discussion des
message du jour B OUCIEI" écrits
| la boucle N
‘.\.‘ ’f'.l
3 /

lecture, avec les I'écriture, avec les

étapes de pré- et étapes de pré- et
post-lecture . post-écriture




[HE ORAL LANGUAGE STAGE

La communication orale
5 étapes + 3 stratégies

~Ak 27 Ry
Fon, B0 Frt 2 f«ﬁ/ﬁ i | l
, ﬂ « $ur B &
. ¥ g 2. VK 3.
L'enseignant modélise la L'enseignant pose

2 éléeves modélisent Q/R

réponse la question

L ST

L TR \_\f«xng_,

4-1. & 4-I1.
Les éléves posent Q/R en paires (2 x)

3 A
@f‘;:??

S-1. & 5-II.
L'enseignant pose la question a propos
des partenaires

6. P fait toujours produire des phrases
completes (pour laisance)

7. P corrige toujours les erreurs et fait
utiliser la phrase corrigée (pour la
précision)

8. A Foccasion, P questionne un éléve
sans qu’il s’y attende (pour stimuler
'écoute, pour avoir une conversation
plus naturelle et pour faire réutiliser la

langue).



LATENDING ORAL LANGUAGE TO READING AND WRITING

READING:
X 1. Contextualization
X 2. Predictions

X 3. First reading: teacher reads story or passage without interruption, ask
questions to verify comprehension, re-read story sentence by sentence -
students repeat chorally, re-visit the predictions

X 4.Second reading: ask questions to review text, students read aloud in small
groups, teacher shows one sound and how it’s spelled, students find other
examplesin the text

X 5. Third reading: ask questions to review text, students read story aloud
individually, teacher highlights one language structure, discuss, students find
other examplesin text 19
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MESSAGE OF THE DAY — MESSAGE DU JOUR

Re-use vocabulary presented orally
Complete sentences
Authentic, personal model of language use

Use the message to indicate sound-letter
correspondences

Use the message to highlight grammar points (for
example, how plurals work .. . patterns that will arise
when students start to write)

20



MESSAGE DU JOUR IN GRADE /

Un message du jour en 2e année

Contexte: Les eleves reperent les voyelles dans les mots du message du
jour et se pratiquent a lire le message du jour.

Message du jour:

A I'Ecolg, j€ suis un bon @mi et je fdiis I bon choix.

les voyelles:

8 i ou

Y



MESSAGE DU JOUR TN GRADE ¢

Un message du jour en ée année

Contexte: Les éleves sont en train de travailler un texte d'opinion. Nous avons fait la boucle
orale en utilisant les structures de phrases utiles pour exprimer notre opinion (A mon avis,
Selon moi, Je crois que, etc) et les margueurs de relation. Nous consolidons aussi la
prononciation des verbes qui se terminent en ‘-ent’. Voici une partie du texte:

Selon moi, les éléves devraient porter des uniformes a I'école. Premiérement, si tout le
monde s'habille de la méme facon, il n'y aura pas besoin d'un code vestimentaire.
Deuxiemement, c'est beaucoup plus facile pour les parents chague matin parce que les
jeunes savent déja ce qu'ils devraient porter. En lisant ma lettre, j'espére que tu seras en

accord avec ma position. Les uniformes sont nécessaires a chaque école.






WHAT 1S THE SCIENCE OF READING!

- comprehensive body of research

- deeper understanding of how we learn to read, what skills are
involved, how they work together, and which parts of the brain are
responsible for reading development

- evidence-based best practice approach for teaching foundational
literacy skills called Structured Literacu.

Reference: What is the Science of Reading? (2021, January 14). IMSE Journal. https://journalimse.com/what-is-the-science-of-reading/
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WHAT DO SKILLED READERS NEED TO HAVE!

Language Comprehension @
Background Knowledge

facts, concepts, etc.

Vocabulary

breadth, precision, links, etc. INCREASINGLY STRATEGIC

Language Structures
syntax, semantics, efc.

Verbal Reasonin 4 i
inference, metaphor, eig. / R:::::g @
Literacy Knowledge |
print conceg}ts genres, efc. "’ )
Word Recognition o

Phonololgl‘cal Awareness
syllables, phonemes, etfc.

Decoding
alphabetic principle,
letter-sound correspondences

Sight Recognlhon
of familiar words INCREASINGLY AUTOMATIC

@ )4 o @ Fluent word recognition and comprehension.

This inferpretation of the Reading Rope incorporates Gough & Tunmer's (1984) Simpie View of Reading.

Scarborough, H. S. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and practice. In'S.
Neuman & D. Dickinson (Eds.), Handbook for research in early literdéy (pp. 97-110). New York, NY: Guilford Press.



THE SIMPLE VIEW OF READING

Reading

Language Welge

Comprehension

Comprehension Recognition

Hoover, W.A., Gough, P.B. (1990). The simple view of reading. Read and Writing, 2,127-160.
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KEY TERMS

v/

Word
Awareness Rhyme

z
Q
S
=
o
z
<
>

Syliable Onset - Rime

e |}
27

Reference: https://www.hangingaroundinprimary.com/2017/07/what-is-the-difference-between-phonological-and-phonemic-awareness.html



PHONEMIC AWARENESS IN THE CLASSROOM

Compétence

Enlever le premier phoneme

Instructions

Prof: Dites (b)eau
Eleves: beau

Prof: Dites (b)eau mais ne dites pas /b/

Eleves: eau
Pratique 1 Pratique 2 Pratique 3 Pratique 4
(©)as as | (g)outte aolt | (b)oeuf oeuf | (Ville il
(mille il | ()us eu | (Dent en | (j)oie oie
(Dune une | (b)eau eau | (ch)at a | (m)ange ange
(n)euf oeuf | (Noi oie | (d)it y | (Des et
(d)ans ep—Croys ou | (p)ois STl T a
(m)ot au | (c)orps or | (s)a a | (belle elle
(ha a | (qu)el elle | (g)out ou | (jeu eux
(PHuite huit | (j)ai et | (m)anche hanche | (c)ourse ours
(ch)aud au | (p)ie y | (Nend en | (g)éle elle
(p)oux ou | (d)u eus| (c)elle elle | (Hache hache

Reference: https://www.phonemique.ca/
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PHONICS

What is “phonics” then? How do all of these things connect to help
my child learn how to read?

When students are connecting phonemes (sounds) to graphemes
(letter sequences that signify sounds), they are learning phonics!
They are learning to wire their brain for reading (decoding) and
writing (encoding).

Here's an example with a French phoneme:

The phoneme /e/ can have many graphemes such as é, ai, er, ez
and ef. (there are more!)

29



WHAT WE KNOW

« Teaching whole word memorization is limited, and learning
phonics empowers students with an exponential effect.

o If a child memorizes ten words, then the child can read ten
words. But, if the child can learn the sounds of ten letters, the
child can read..

m 350 three-sound words
m 4,320 four-sound words
m 21,650 five-sound words

Reference: What is the Science of Reading? (2021, January14). IMSE Journal. https;//journal.imse.com/what -is-the-science-of-reading/



e The SoR also found that, to become skilled readers, children must
develop:

- Phonemic awareness

- Phonics skills

- The ability to read words in text in an accurate and fluent
manner (fluency)

- The ability to apply comprehension strategies consciously and
deliberately as they read (reading comprehension)

e They also found that many difficulties learning to read were
caused by inadequate phonemic awareness and that systematic
and explicit instruction in phonemic awareness directly caused
improvements in children’s reading and spelling skills.

Reference: What is the Science of Reading? (2021, January14). IMSE Journal. https://journalimse.com/what-is-the-science-of-reading/



THE LADDER OF READING AND WRITING

The Ladder of Reading & Writing

Extended learning &
) enrichment likely

essential**

dul:;ﬂ' mm uuyAmmd (5-10%*)
<

Learning to read is relatively easy with broad literacy
instruction; explicit instruction for spelling approach
& writing likely needed (35%*) likely valuable**

Facets of
a structured

< -

Learning to read/spell/write proficiently
requires code-based, systematic, & explicit

instruction (40-45%*) T adunsd

L literacy
approach
likely essential**

++559004d 7§ JUBIW0D pajenUBsaYIQ :BoRdeId B UORINIISU| SWIOU BIeQ
« «0n0133 uosiad unpm Asea 13 Bujuies) 10aj e sacuRISWNID
|ejURUUOIAUS 1§ Sadse eaidojoydisd ‘suonaung aaIndaxa ‘sassadcosd onsinBury

Art by Dean Stanton

+ Percentages estimated based

on available evidence ? 'I ‘ | |
* * Terms defined and references at Seodig
wsenDimeio © N. Young, 2012/2021 Nancy Young 3=

Permission granted by Nancy Young to use her graphic. 32
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SUPPORTING STUDENTS AT
HOME




“Children are made readers on the
laps of their parents.”

— Emilie Buchwald



LDEAS TO SUPPORT STUDENTS WITH LITERACY AT HOME

Reading s Writing

\ Oral )

Language




LDEAS TO SUPPORT STUDENTS WITH LITERACY AT HOME

. Talk, Talk, Talk!

«Students need a strong language comprehension background to read
and understand.

*Use new and interesting words in natural conversations. Introducing @
new word in context helps children learn what it means.

*Use synonyms for typical words, like saying “That scaly snake is
enormous!” instead of “That is big!”

 Talk with your child and encourage them to talk. Keep the
conversation going by asking questions, making comments, and
inviting your child to think and share their ideas.

36



LDEAS TO SUPPORT STUDENTS WITH READING AT HOME

1. Books, Books, Books!
* Have books that are of interest to you child accessible. Physical books, graphic
novels, magazines, eBooks, audiobooks
* Bilingual books: the child can read the French side and the parent can read the English
side or the other home language
* Pick a book your child is interested in, take out two copies from the library,
alternate reading one chapter in French and the other in your home language

et

& Ty, Little Bird
é f;&w Vole, pelit oiseau Lo

INGO BLUM

DRAGON gE2 MATTRES
MASTERS PESDRAGONS

RISEOF THEEARTH DRAGoN 15 REVEILDU DRAGON DE 74 Teg ™

Discouraged, the little bird continues on his iy [ESE
way. In a hole in the ground, he sees e
a big grey bird. K. y
. i ; o
" Découragy, le petit oiseau continue sa route. . 7 SssSs IRACEY ey

Dans un trou dans le sol, il voit un gros WEST SCHOLAS I HOWELLS

N oiseau gris.
E it AR

5,



LDEAS TO SUPPORT STUDENTS WITH READING AT HOME

2. Read and think aloud every day!
* Read to your child, read with your child and listen to your child read
* Can be in French or in the language you are the most comfortable in
» Talking about what is read makes thinking about what we are reading a habit!
* Explain new vocabulary

Written language, including the language found in children’s books, is far more sophisticated and complex than is
spoken language, even that of college educated adults” (Cunningham & Zibulsky, 2013; Allington, 2012; Hayes, 1988).

* Ways to talk about books

* | wonder why... -_—~
« If the character.. o
* | wonder what will happen next..

* Whatif they..

* Why did they..

* | like this author because..

* This story is similar to/differentthan_

» My favorite partwas ___ because..
e This character/story/settingremindsme of
* because

* Discuss how English and French are similar ariél/or how they are different
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LDEAS TO SUPPORT STUDENTS WITH DECODING

Play word games to understand that words are made

up of sounds and that letters represent sounds
* Listen to and make rhymes
» Clap syllables
* Segment words
* Make up alliterations
When your child is stuck on a word, be a reading

coach

* Resist the temptation to jump in and pronounce it for
them

* Encourage them to use strategies to sound out the word

* Encourage your child to touch and say each sound in the
word

 Blend the word

» Longer word? Look at each syllable, base words, prefixes
and suffixes

« Check to see if it makes sense o

(i reading strategies

when you get stuck on @ word, try...

rain |
£

'B”

l 1, Chop the word ino ayllables.

" chase the e.ase

l Sepdrirse the Bast from 1he préfm
|®° g a g@
b perine e

' _. |

rcln

vm‘

Stratégies de
lecture

~[}.> Gauche
Commence & la gauche
du mot.

Saute a chaque
graphéme
"\'

Glisse les sons
ensemble pour lire
le mot

A
Coupe le mot en

syllabes ;
e 5
rouve la base

ADAPTE ANDREE MADORE
PSYCHOLOGUE
WWW . CHILDPSYCHOLOGYNORTH.COM
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[DEAS TO SUPPORT STUDENTS WITH ENCODING

Play word games to understand that words are made

up of sounds and that letters represent sounds
* Listen to and make rhymes

 Clap syllables Sound out the word!
* Segment words dog dog dog dog
* Make up olliterqtio'ns ' rmDD OoRo 0o m] ﬁ@
When your child is stuck on a word, be a reading ‘
coach M
* Resist the temptation to jump in and pronounce it for e
them

* Encourage them to use strategies to sound out the word

* Encourage your child to touch and say each sound in the
word

* Blend the word.

» Longer word? Look at each syllable, base words, prefixes
and suffixes

« Check to see if it makes sense =



[DEAS TO SUPPORT STUDENTS WITH ENCODING (SPELLING)

1. Play word games STAGES OF SPELLNG DEVEIOPMENT
« Stickman PRECOMMUNICATIVE ~ \_R2&TN
0K BaEeTs SEMPHONETC T L& DG
* Bana FCCECRAS (1 like dogs)
*Scrabble dr: PHONETIC T\, doot
*Boggle TRANSITIONAL T ek ooz

(I like dogs)

2. Looks at patternsin words
 Point out that some words are similar. Talk about R | e do%
how hopis similar to fop, cop, and mop. % THE CLASSROOM KEY
3. When your child is stuck on a word, be a spelling coach
* Resist the temptation to jump in and spell it for them
*Say a word and have your children repeat the word. Then have them write
the letters that match the sounds in the word
4. 1f you do practice spelling at home make it fun by writing words with different
materials "



[DEAS TO SUPPORT STUDENTS WITH ENCODING (SPELLING)

1. Start with books!
 Builds the understanding of a story structure
* Develop your child’s vocabulary (quantity and quality)
* Expose your child to different sentence structures
 Triggers imagination and creativity

2. Start with pictures!

» Draw a picture % —
* Label the picture =z
. . hs
* Write or tell a story about the picture N R —
3. Model writing! How do we use writing everyday?? o “
B o Aadp
wr Yo

» Shopping lists
» Postcards
e |nvitations

h\‘-‘

42
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Open this QR code to
access a document
with ideas on how to
support your child with
reading and writing at
home.

(0
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